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A Varrety of sources prov1des us W1th a body of fairly reliable knowledge about adult learning. This knowledge
might be divided into asic divisi

ns: things we know about adult leamers and their motrvaﬁon thit

e- changmg events--e.g,, marriage,
losmg a Ioved one, movmg to a new eity
> the mere likely he- out

to engage in earnmg experiences before aﬁer oreven durmgt

vit ced that the change is a certamty, adults will engage in any learn g th
hem oope w1th the trans1tlon :

o

i« ts sharply W1th What is already held to be true, and thus forces are- evaluatlon of
eg ated more slowly,

vlittle "conceptual overlap" with what i walready known is acquxred slowly v

X or unusual learnmg tasks mterfere Wl h the learning of the concepts or data they are
or.illustrate.. :

A

; nsate: for berhg swlower in seme. psychomotor learning tasks by belng more accurate
g fe er-trlal-and-error ventures.

_personally and are more likely to let them affect self-esteem Therefore, they
—and-tr & solutrons and take'feWe risks.

or ideas will be in concert OF i ,:,con [ i
1 : ighed hange in belief and value systems.
: ). Program: eed y be des1gned to aceept vrewpomts from people in different life stages and w1th dlfferent
- Uvaloe "sets - -

10. "A concept needs to be "anchored"

or explained from motre than one Value set and appeal to more than one
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- developmental life stage. -
11, Adultsprefer self-dlrected and self-designed learning projects over group-learning experiences ledby a-
rofesswnal they select more’ than one: medrum for learmng, and they desire to control pace and- start/stop
time
12, Nonhuman rnedla such as- books programmed 1nstructlon and telev151on have become popular W1th adults N
.+ .inrecent years. N
13 Regardless of media, strarghtforward how-to is the preferred content orientation. Adults cite a need for
v -~ application and how-to information as the primary meotivation for beginning a learning project.
- 14.  Self-direction does not mean isolation. Studies of self-directed learning indicate that self-directed projects
“+ ‘invelve-an average of 10 other people as resources, guldes encouragers and the like. But even for the self-
e professed self directed learner, lectures-and’ short seminars get positive ratings, espe01ally when these -
. events give the learner face-to-face, one-to-one aceess to an expert. :

.. The learning environment must be physically and- psychologlcally comfortable long lectures, perlods of
interminable s1tt1ng and_ eabsence of practlce opportun' i it cale : .
dultshave: some eal to lose inacl ion..S
> asked to risk t anew behavi nfront fpeers andcohorts Bad experlences in tradit ] o
i hngr ‘about authorlty and the- preoccupatlon with events’ outs1de the classroom affect 1n-class .

;" _ave expectatrons and itis cr1t1cal to take time early on to clarify and articulate all expectatlons o
te b tting into content, The 1nstructor can assume respons1b111ty only for h1s ot her own expectatlons

it se of students. :
1, réat-deal of llfe experlence itito-the classroom an 1nva1uable asset to: be acknowledged
d-and used. Adults can learn'well -and much - from dralogue with respected peers.- v

ors 'who have a. tendency to'hold forth rather than facilitate can hold that tendency in check-—or
mpensate for 1t--by concentrating on the use of open- -ended questions to draw out televant student
Wowledge and expetience.. '
- New knowledge has tobe 1ntegrated with prev1ous knowledge; students must actively part101pate in the
* learning. experlence The: learner is dependent on the instructor for confirming feedback on skill practlce -
¢ instructor is: dependent on:the learner for- feedback about curriculum and. in-class: performance g
. The key to the instructor role is control. The instructor: ‘must balance the presentation of hew material;
- debate and disciission; sharlng of relevant student experlences and the clock. Ironically, it seemis that:
w0 inistructorsiare est-able to. establi ontrol when they risk giving it up. When they shelve egos and stifle

o the tendency to be threatened by challenge to plans and methods they galn the kind of fac1htat1ve control

0 needed to effect adult learnlng S
. 8./ The instructor. has to. protect minority opmlon keep. drsagreements civil and unheated make: connectrons
Yo - between. various opinions‘and ideas, and keep reminding the group of the varlety of potent1al solutlons to*
‘ ~the problem The instructor-is less advocate than orchestrator.
egration of new knowledge and skill fequires transition time and focused effort on apphcatlon

)., g and ing theoriesfimction better as resources than as a Rosetta stone. A skill-training task

* ‘can draw much from the behavioral approach, for example, while personal growth-centered subjects seem

L todraw gamfully from humanistic concepts An eclectic, rather than a single theory-based approach to. -
e 'dei lopmg strategles and proced‘ures is recommended for matchmg 1nstruct10n to learmng tasks

The next ﬁve years w111 ecllpse the last ﬁfty in terms of hard data productlon on adult learnlng For the present
‘'Ye niust recognize that adults want their learning to be problem—orlented ‘personalized and acceptlng of their
deed 1 __r.vSelfﬂdtrection and personal respons1b111ty ~
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